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ñLiteracy is about more than reading and writing ï it is about 

how we communicate in society. It is about social practices and 

relationships, about knowledge, language and culture. 

Literacyéfinds its place in our lives alongside other ways of 

communicating. Indeed, literacy itself takes many forms: on 

paper, on the computer screen, on TV, on posters and signs. 

Those who use literacy take it for granted ï but those who 

cannot use it are excluded from much communication in today's 

world. Indeed, it is the excluded who can best appreciate the 

notion of "literacy as freedom." 

 
(UNESCO statement for the United Nations Literacy Decade, 2003-2012)
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Introduction  

The ñReport of the Expert Panel on Students at Risk in Ontarioò defines literacy as ñthe 

skills and knowledge in reading, writing, speaking, listening, representing, and viewing that 

empower learners to make meaningful connections between what they know and what they need 

to know. Literacy becomes the ability to understand, think, apply, and communicate effectively 

to achieve personal and career goals.ò
1
 

Literacy is fundamental in order for students to feel confident in a variety of situations in 

academics, work life, and in social situations. Unfortunately, many students still need to build 

greatly on their literacy skills in order to feel and be prepared for life outside of high school. This 

binder is to help provide ideas and approaches that will assist all students in the classroom 

increase their literacy skills. In addition, many of these strategies will also help meet the needs of 

students with various learning disabilities, and thus help meet their needs and assist with their 

weakness by building upon them and using their strengths to do so. 

In order for this binder to work successfully, it is key to use a combination of the 

strategies listed in this binder. Use many of them as the unit progresses and the semester 

continues. Also, it is really important to use this binder as a starting off point and to add to the 

binder as you discover more approaches and strategies to help students succeed in building their 

literacy skills.  

                                                           
1
 άThe Report of the Expert Panel on Students at Risk in Ontario,έ Think Literacy Success. October 2003. 

http://www.edu.gov.on.ca/eng/document/reports/literacyreport.pdf  
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ü Universal Design ς using approaches and strategies that will work to meet the 

needs of all of the students in your class by taking into account the various 

strengths of the students and any physical or mental disabilities 

ü Backward Design ς know where you want the students to be at the end of the 

class, lesson, activity, unit, year, etc. and build towards that end 

ü Scaffolding ς build from where the students are so that they can feel successful, 

move upwards slowly and continuously in order for them to move at a rate they 

are capable of 

ü Differentiated Instruction ς similar to universal design, it is a way of designing 

both lessons and assignments to address the various strengths and needs of the 

students in the classroom 

ü Meeting IEP accommodations and/or modifications ς this binder will help to 

meet these requirements, but it is still imperative that you ensure you address 

all aspects required. For example, use oral testing, Kurzweil and other 

technology ς text to speech and speech to text software ς as well in order to 

meet these requirements 

As a way of providing you with more useful ways of adapting the various templates to 

be the most useful to the class and students, this binder will also be made available on your 

ǎŎƘƻƻƭΩǎ CƛǊǎǘ /ƭŀǎǎ ƻǊ ƻǘƘŜǊ ƳƻŘŜ ŀǎ ǿŜƭƭ ŀǎ ƻƴ ŀ Řƛǎƪ. Sharing strategies and ideas is one of the 

most beneficial ways that we can build our repertoire and assist students; please do so with this 

binder as a way to make it the most useful for all. The resources gathered from sources have 

been referenced; others are ones I have developed along the way.
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Contrasting Proficient and Ineffective Readers  

Proficient Readers Ineffective Readers 

Before Reading 

¶ Understand that reading is a sense-making 
process  

¶ Build up their background knowledge on the 
subject before they begin to read  

¶ Use their prior topical and linguistic knowledge 
as they read  

¶ Know their purpose for reading 

¶ Think of reading as decoding--one word at a 
time  

¶ Do not expect reading to make sense  

¶ Start reading without thinking about the topic, 
the language, or the structure of the text  

¶ Do not know why they are reading 

During Reading 

¶ Give their complete attention to the reading 
task  

¶ Keep a constant check on their own 
understanding  

¶ Adjust their reading rate to match purpose and 
reading material  

¶ Monitor their reading comprehension and do it 
so often it becomes automatic  

¶ Can match their reading strategies to a variety 
of reading materials  

¶ Stop only to use a fix-up strategy when they do 
not understand 

¶ Do not know whether they understand or do 
not understand  

¶ Do not understand the concept of varying 
reading rates  

¶ Do not monitor their own comprehension  

¶ Seldom use any of the fix-up strategies 

After Reading 

¶ Decide if they have achieved their goal for 
reading  

¶ Respond personally and critically to what they 
read  

¶ Evaluate their own comprehension of what was 
read  

¶ Summarize the major ideas  

¶ Seek additional information from outside 
sources 

¶ Do not know what they have read  

¶ Are unable to respond critically to what they 
have read, although they may have a limited 
personal response  

¶ Do not follow reading with comprehension self-
check 

 

http://www.sasked.gov.sk.ca/docs/mla/read.html  (Adapted from Irvin, 1990, p. 29) 

http://www.sasked.gov.sk.ca/docs/mla/read.html
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Strategies  

× Prior K nowledge - It is really important to first build off of what students 

already know 

Á Brainstorm various ideas on the topic of the reading by looking at the title, 

pictures, etc. (you can place ideas on the board with chalk ï a graffiti 

approach, as a class discussion, on chart paper, etc.) 

Á Group discussions and then share as a class or Think, Pair, Share 

Á Develop pre-questions 

Á Use concept or mind mapping 

Á Use Personal (connects to the students, people they know and experiences) 

and Knowledge (connects to movies, shows, novels, short stories, news 

stories, etc.) connections 

Á Have them bring in visuals that connect to the topic and main ideas 

Á KWL strategy (this can be built upon during the reading and following the 

reading by addressing what they have answered through the reading and other 

questions they now have) 

o What do I know? 

o What do I want to learn? 

o What did I learn already? 

Á Review difficult terminology and make connections to the definitions and 

meanings 

× Use one of the many strategies available when approaching a reading with 

students.  

Á SQ3R ï Survey, Question, Read, Review, Recite (please see Appendix A, B, 

and C) 

Á PRR ï Preview, Read, Recall 

Á RAP ï http://www.bced.gov.bc.ca/specialed/landbdif/401.htm 

o Read two paragraphs 

o Ask yourself what you just read 

o Put into your own words, state what the main ideas are, and 

provide supporting details and facts 

**Reminder strips with visual cues can also be used to help remind visual learners of the steps: 

http://www.dotolearn.com/subscription/product_details/masonline.php    

http://www.dotolearn.com/subscription/product_details/masonline.php
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× Review words that connect ideas in a passage ï transitional words ï so that 

they can see the benefit and know what to expect when they encounter one of 

these words (ex. however, nevertheless, also, etc.) 

× Use bookmarks that students can use to record main ideas and other 

important elements for that topic or subject (see appendix D) 

Á In English you can use themes - messages, conflicts, characters (traits) 

Á In Science you can use topics, diagrams, etc. 

Á The bookmarks can also be used to help students track what they are reading 

by placing it on the lines as they are read 

× Demonstrate strong reading approaches by discussing note taking and 

highlighting  

Á Use other strategies discussed to emphasize the importance of focusing on 

key ideas, not writing or highlighting everything 

Á Read to the class to illustrate where and when to pause and how to inflect 

your voice 

× Have students work in pairs and read together to help support each other 

× Put students in groups, then pairs, then working independently to create 

visuals of characters, settings, definitions, etc. to help them picture what they 

are reading 

Á Use chart paper for drawings and have them connect to words and phrases in 

the text that made them think of those descriptions. Post them around the 

room and compare differences ï which are good! 

× Support the students understanding with summaries or different ï more 

simplified ï versions of the readings  

Á Graphic novels really support the more visual learners and assist them in 

understanding the text on a deeper level) 

Á Provide summaries and overviews of various text ï you can also have 

students take turns creating them on different sections 

Á Have students create their own visual summaries of sections of text ï 

encourage students to do cut outs of magazines as well for those who do not 

feel artistic 
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× After reading  

Á Have students reflect upon meanings ï write journals, have discussions, etc. 

Á Make connections again  - both personal and knowledge connections as done 

in pre-reading ï this can also be done throughout the readings 

Á Have students put themselves in the charactersô shoes and see what they would 

have done ï same or different and why 

Á Have students choose their favourite part and create a comic strip ï try 

www.bitstrips.com  

Á Create a concept map  

o http://olc.spsd.sk.ca/DE/PD/instr/strats/conceptmap/index.html  

× Have students change the sound of a passage/section of the text (if literary) to 

a different mood. To get a visual idea of what this would be like view the two 

versions of the Mary Poppins trailer online: 

http://www.youtube.com/watch?v=2T5_0AGdFic (prepare yourself!) 

http://www.youtube.com/watch?v=fuWf9fP-A-U (original) 

× Be conscientious of materials you hand out: contrast differences with colours, 

italics, bolding, highlighting, and fonts, do not over fill handout, and watch 

that the fonts are easy to read. 

 

 

 

 

 

 

 

 

 

 

 

http://www.bitstrips.com/
http://olc.spsd.sk.ca/DE/PD/instr/strats/conceptmap/index.html
http://www.youtube.com/watch?v=2T5_0AGdFic
http://www.youtube.com/watch?v=fuWf9fP-A-U
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Numerous Activities on Bloomõs Taxonomy 

(Adapted for high school from: http://www.teachers.ash.org.au/researchskills/dalton.htm) 

 

Note: In order to consider differentiated instruction and meets the various needs of students in 

the classroom, it is a great idea to provide students with a few options outlined in each of the 

categories below. This allows them to better demonstrate their understanding with their own 

strength. 

Knowledge  

Useful Verbs Sample Question Stems Potential activities and products 

tell 

list 

describe 

relate 

locate 

write 

find 

state 

name 

1. What happened after...? 

2. How many...? 

Who was it that...? 

3. Can you name the...? 

4. Describe what happened at...?  

5. Who spoke to...? 

6. Can you tell why...? 

7. Find the meaning of...? 

8. What is...? 

9. Which is true or false...? 

1. Make a list of the main events. 

2. Make a timeline of events. 

3. Make a facts chart. 

4. Write a list of any pieces of information you 

can remember.  

5. List all the .... in the story. 

6. Make a chart showing... 

7. Recite a poem. 

Comprehension 

Useful Verbs Sample Question Stems Potential activities and products 

explain 

interpret 

outline 

discuss 

distinguish 

predict 

restate 

translate 

compare 

describe 

1. Can you write in your own 

words...? 

2. Can you write a brief outline...? 

3. What do you think could of 

happened next...? 

4. Who do you think...? 

5. What was the main idea...? 

6. Who was the key character...? 

7. Can you distinguish between...? 

8. What differences exist 

between...? 

9. Can you provide an example of 

what you mean...? 

10. Can you provide a definition 

for...? 

1. Cut out or draw pictures to show a particular 

event. 

2. Illustrate what you think the main idea was. 

Make a cartoon strip showing the sequence of 

events. 

3. Write and perform a play based on the story. 

4. Retell the story in your words. 

5. Paint a picture of some aspect you like. 

6. Write a summary report of an event. 

7. Prepare a flow chart to illustrate the sequence 

of events. 

 

http://www.teachers.ash.org.au/researchskills/dalton.htm
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Application 

Useful Verbs Sample Question Stems Potential activities and products 

solve 

show 

use 

illustrate 

construct 

complete 

examine 

classify 

1. Do you know another instance 

where...? 

2. Could this have happened in...? 

3. Can you group by characteristics 

such as...? 

4. What factors would you change if...? 

5. Can you apply the method used to 

some experience of your own...? 

6. What questions would you ask of...? 

7. From the information given, can you 

develop a set of instructions about...? 

8. Would this information be useful if 

you had a ...? 

1. Construct a model to demonstrate how it will 

work. 

2. Make a diorama to illustrate an important 

event. 

3. Make a scrapbook about the areas of study. 

4. Make a paper-mache map to include relevant 

information about an event. 

5. Take a collection of photographs to 

demonstrate a particular point. 

6. Make up a puzzle game suing the ideas from 

the study area. 

7. Make a clay model of an item in the material. 

8. Design a market strategy for your product 

using a known strategy as a model. 

9. Dress a doll in national costume. 

10. Paint a mural using the same materials. 

11. Write a textbook about... for others. 

Analysis 

Useful Verbs Sample Question Stems Potential activities and products 

analyse 

distinguish 

examine 

compare 

contrast 

investigate 

categorise 

identify 

explain 

separate 

advertise 

1. Which events could have 

happened...? 

2. I ... happened, what might the 

ending have been? 

3. How was this similar to...? 

4. What was the underlying theme 

of...? 

5. What do you see as other possible 

outcomes? 

6. Why did ... changes occur? 

7. Can you compare your ... with that 

presented in...? 

8. Can you explain what must have 

happened when...? 

9. How is ... similar to...? 

10. What are some of the problems of...? 

11. Can you distinguish between...? 

12. What were some of the motives 

behind...? 

13. What was the turning point in the 

game? 

14. What was the problem with...? 

1. Design a questionnaire to gather 

information. 

2. Write a commercial to sell a new product. 

3. Conduct an investigation to produce 

information to support a view. 

4. Make a flow chart to show the critical 

stages. 

5. Construct a graph to illustrate selected 

information. 

6. Make a jigsaw puzzle. 

7. Make a family tree showing relationships. 

8. Put on a play about the study area. 

9. Write a biography of the study person. 

10. Prepare a report about the area of study. 

11. Arrange a party. Make all the arrangements 

and record the steps needed. 

12. Review a work of art in terms of form, 

colour and texture. 
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Synthesis 

Useful Verbs Sample Question Stems Potential activities and products 

create 

invent 

compose 

predict 

plan 

construct 

design 

imagine 

propose 

devise 

formulate 

1. Can you design a ... to ...? 

2. Why not compose a song 

about...? 

3. Can you see a possible solution 

to...? 

4. If you had access to all 

resources how would you deal 

with...? 

5. Why don't you devise your own 

way to deal with...? 

6. What would happen if...? 

7. How many ways can you...? 

8. Can you create new and 

unusual uses for...? 

9. Can you write a new recipe for 

a tasty dish? 

can you develop a proposal 

which would... 

1. Invent a machine to do a specific task. 

2. Design a building to house your study. 

3. Create a new product. Give it a name and plan 

a marketing campaign. 

4. Write about your feelings in relation to... 

5. Write a TV show, play, puppet show, role play, 

song or pantomime about...? 

6. Design a record, book, or magazine cover 

for...? 

7. Make up a new language code and write 

material suing it. 

8. Sell an idea. 

9. Devise a way to... 

10. Compose a rhythm or put new words to a 

known melody. 

Evaluation 

Useful Verbs Sample Question Stems Potential activities and products 

judge 

select 

choose 

decide 

justify 

debate 

verify 

argue 

recommend 

assess 

discuss 

rate 

prioritise 

determine 

1. Is there a better solution to... 

2. Judge the value of... 

3. Can you defend your position 

about...? 

4. Do you think ... is a good or a 

bad thing? 

5. How would you have handled...? 

6. What changes to ... would you 

recommend? 

7. Do you believe? 

8. Are you a ... person? 

9. How would you feel if...? 

10. How effective are...? 

11. What do you think about...? 

1. Prepare a list of criteria to judge a ... show. 

2. Indicate priority and ratings. 

3. Conduct a debate about an issue of special 

interest. 

4. Make a booklet about 5 rules you see as 

important. Convince others. 

5. Form a panel to discuss views, eg "Learning at 

School." 

6. Write a letter to ... advising on changes needed 

at... 

7. Write a half yearly report. 

8. Prepare a case to present your view about... 
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Strategies  

× Need to, like with reading strategies, prep for writing  

Á Brainstorm ideas initially as a class, then you can move to group and pair 

work, and finally end up having them brainstorm independently 

Á Use various graphic organizers for brainstorming and just following ï begin 

as a class in order to demonstrate the advantages of brainstorming. However, 

be certain to use the appropriate graphic organizer for the purpose (appendix 

E-O) 

Á Also, be sure you encourage the use of the various technologies and programs 

that assist students with their brainstorming. 

Á Encourage students that find various ways of brainstorming on their own if the 

way one you are currently using does not seem to work for them 

Á Emphasize that it is good to have lots of ideas ï even ones you will not use as 

they frequently help to come up with ideas you will use ï Do not filter ideas; 

write everything down! 

× Write new formats/variations as a class initially  

Á Use anything from an overhead or chalkboard to the ELMO technology, 

computer and projector, or Smart Board to help students gain better 

understanding and confidence 

Á They can write these the same as yours so they have an exemplar or you can 

have students write a variation of what you are writing; it can also be a good 

idea to give them the option. 

× Allow students to also demonstrate their ideas orally 

Á This will help provide you with a better idea of what they know and 

understand but might not be able to express in writing 

Á Oral assessments can be done while students are doing silent reading, 

independent work, or at lunch if other times are not working 
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× Encourage students to fix errors you have corrected and re-submit to ensure 

they understand the corrections 

Á This can be done with certain assignments if it is overwhelming to do all of 

them 

× Provide ótricksô for understanding and remembering how to properly 

structure writing assignments like paragraphs and essays 

Á Hamburger Method ï see appendix P 

Á Paragraph Organizer (appendix Q) 

Á Triangle Method for essay ï upside down triangle for introduction and write 

side up for conclusion (appendix R) 

Á Repetition 

Á Connections to the óreal worldô ï give examples of how lawyers, letters, etc. 

all introduce their topic/position first, then give their points and proof, then 

restate their topic ï or position 

**Reminder strips with visual cues can also be used to help remind visual learners of the steps: 

http://www.dotolearn.com/subscription/product_details/masonline.php   or you or the student can 

create their own images to help them remember the steps (even cartoon creations can help them 

at bitstrips.com or one of the many other comic strip creators). 

× Provide enough time for written assignments ï even increasing time based on 

how well they are workingé 

Proofreading ï Spelling and Grammaré 

× Proof read in pairs and groups of three ïalternating ï and emphasize that this 

is to help them see what others understand from their writing and learn from 

each other 

Á See appendix S, T, U, V for templates 

× Include assignments that require dictionary reference 

× Show examples of how to edit writing and work through it together 

Á Go to http://www.edhelper.com/proofing.htm to create text that needs editing 

http://www.dotolearn.com/subscription/product_details/masonline.php
http://www.edhelper.com/proofing.htm
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× Do not focus too much marking on spelling and grammar ï and also look at 

the attempt at vocabulary, and consider the use of a classroom created 

dictionary for referencing 

Á Use images to help reinforce the differences between typically miss-spelled or 

confused words to assist all students, especially visual learners 

Á Images can be added to all of the words in the classroom dictionary 

× Consider using Power Point ï or other similar programs ï to help provide 

both visual (images and text) and auditory stimulus in order to help meet the 

needs of more students when giving lessons and taking part in class discussions 

× Encourage the use of electronic and technological devices ï such as computers- 

and encourage the use of spell and grammar check 
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Strategies  

× Prior to course readings, give students a list of words that may cause 

difficulties for them 

Á Use these words in activities prior to readings: 

o Crosswords 

¶ http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.html  

o Word searches  

¶ http://puzzlemaker.discoveryeducation.com/WordSearchSetupForm.html  

o Definition match up games 

o Word Scrambles or a double puzzle 

¶ http://puzzlemaker.discoveryeducation.com/DoublePuzzleSetupForm.asp  

× Preview text for words that they have difficulty understanding 

Á Use these words in activities prior to readings: 

o Have students create definitions and connections to their lives or the outside 

world to remember them ï they can post these on boards around the 

classroom for future reference 

o Graffiti ï students can write the words across the chalkboard to discuss as a 

class ï find smaller words within to help them find meanings while reading 

o Have them make inferences based on the context ï begin such activities as a 

class and move to groups or pairs, then to individual work 

× As a class, create note cards that they can use to track words they did not 

recognize before for reference. If studying a novel or larger text at the time, 

they can use premade óbookmarksô to make notes.  

Á See appendix W and X for templates. 

× Create a word wall for the unit ï colour coding when possible to differentiate 

between various words 

Á The word wall is great as a way for students to help build their concept maps 

Á A word wall can also be used to assist students in creating note cards  

 

 

http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.html
http://puzzlemaker.discoveryeducation.com/WordSearchSetupForm.html
http://puzzlemaker.discoveryeducation.com/DoublePuzzleSetupForm.asp
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× Use Cloze Activities ï which also helps with comprehension 

Á These can be built yourself based on class topics (http://edhelper.com/cloze.htm) 

Á You can also use previously set up ones (appendix Y) 

http://www.enchantedlearning.com/cloze/ - have a lot of ready-made 

examples of cloze activities ï with answers 

 

× Have students act out various words and create a game around it ï playing a 

version of charades 

Á Use words that are included on the word walls and in the units being 

studied 

Á This is also a great way to review before exams and tests 

× Have students draw pictures/symbols, cut outs in magazines, etc. that help 

them understand various words in the unit 

× Build a class vocabulary wall that a student - or two - is responsible for adding 

to every week 

Á Integrate these words into lessons throughout the week ï with a written 

assignment, a game, etc. 

http://www.enchantedlearning.com/cloze/
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Strategies  

× Demonstrate what not to do when presenting and have them identify what you 

were doing that distracted them or made you hard to hear. It is good for them 

to see you making mistakes and learning how to correct in a positive way, and 

it is lighthearted and does not put a student on the spot: 

Á Mumble,  

Á Fidget,  

Á Lean,  

Á Have hands by face,  

Á Use um, ah, like, etc. when talking,  

Á Look down,  

Á Turn away, etc. 

× Have students practice presenting in small groups or with partners first in 

order to become more confident presenting 

Á Have students take a simple, everyday object (pen, paper, stapler, eraser, 

etc.), discuss it trying not to say um, ah, like, etc, make eye contact and 

sound confident ï give a demonstration first. It will get easier as they 

practice, and times can be increased ï begin at 30 seconds and increase to 

60 or 90 seconds. 

o Objects can be described visually and/or function, etc. The 

purpose is more for presentation style then what is literally 

being said as long as it makes sense. 

× For students who have a real fear or learning disability with oral expression, 

have students come in at lunch with only a few students present to become 

more comfortable 

× Encourage students to practice a lot at home in front of the mirror ï slowly 

× Have students work on clarity and pronunciation ï listening to different 

people talking and discussing what they like about how they express 

themselves and what they do not: www.youtube.com is a great resource for 

many different people verbally expressing themselves. 

http://www.youtube.com/
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× Discuss different ways people talk in different situations ï home vs. school, 

class vs. cafeteria, friends vs. work, job interview vs. work, etc. 

Á Create charts in pairs to review what the differences are and why people 

talk differently 

× Play a body language game where students guess how someone is feeling based 

on their body language 

× When having classroom presentation, wait until after all students have gone 

before giving any pointers.  

Á This, again, prevents any students from feeling like the target of your 

corrections, but it is still useful. They can see their own areas they need to 

work on when they get their written feedback from you. 
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Appendix A:  SQ3R  Reading Strategy  

Before you read, 

Survey 

the chapter: 

¶ the title, headings, and subheadings  

¶ captions under pictures, charts, graphs or maps  

¶ review questions or teacher-made study guides  

¶ introductory and concluding paragraphs  

¶ summary  

Question 

while you are 

surveying: 

¶ Turn the title, headings, and/or subheadings into questions  

¶ Read questions at the end of the chapters or after each subheading  

¶ Ask yourself, "What did my instructor say about this chapter or 

subject when it was assigned?"  

¶ Ask yourself, "What do I already know about this subject?"  

Note:  If it is helpful to you, write out these questions for consideration.  

This variation is called SQW3R 

When you 

begin to 

Read: 

¶ Look for answers to the questions you first raised  

¶ Answer questions at the beginning or end of chapters or study guides  

¶ Reread captions under pictures, graphs, etc.  

¶ Note all the underlined, italicized, bold printed words or phrases  

¶ Study graphic aids  

¶ Reduce your speed for difficult passages  

¶ Stop and reread parts which are not clear  

¶ Read only a section at a time and recite after each section  

Recite 

after you've 

read a section: 

¶ Orally ask yourself questions about what you have just read, or 

summarize, in your own words, what you read  

¶ Take notes from the text but write the information in your own words  

¶ Underline or highlight important points you've just read  

¶ Use the method of recitation which best suits your particular learning 

style but remember, the more senses you use the more likely you are 

to remember what you read - i.e., 

TRIPLE STRENGTH LEARNING:  

Seeing, saying, hearing- 

QUADRUPLE STRENGTH LEARNING:  

Seeing , saying , hearing, writing!!!  

Review: 

an ongoing 

process. 

Day One 

¶ After you have read and recited the entire chapter,  
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write questions in the margins for those points you have highlighted 

or underlined.  

¶ If you took notes while reciting,  

write questions for the notes you have taken in the left hand margins 

of your notebook.  

¶ Complete the form for a critical reading review  

Day Two 

¶ Page through the text and/or your notebook to re-acquaint yourself 

with the important points.  

¶ Cover the right hand column of your text/note-book and orally ask 

yourself the questions in the left hand margins.  

¶ Orally recite or write the answers from memory.  

¶ Make flash cards for those questions which give you difficulty.  

¶ Develop mnemonic devices for material which need to be 

memorized.  

Days Three, Four and Five 

¶ Alternate between your flash cards and notes and test yourself (orally 

or in writing) on the questions you formulated.  

¶ Make additional flash cards if necessary.  

Weekend 

Using the text and notebook, make a Table of Contents - list all the topics 

and sub-topics you need to know from the chapter.  

From the Table of Contents, make a Study Sheet/ Spatial Map.  

Recite the information orally and in your own words as you put the Study 

Sheet/Map together. 

Now that you have consolidated all the information you need for that 

chapter, periodically review the Sheet/Map so that at test time you will not 

have to cram. 

http://www.studygs.net/texred2.htm 

 

http://www.studygs.net/crtread.htm
http://www.studygs.net/flashcard.htm
http://www.studygs.net/memory
http://www.studygs.net/texred2.htm
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Appe ndix B :  SQ3R Worksheet  

SQ3R Guide Sheet 

Name ________________________   Date ________________________ 

Book ________________________   Chapter / Pages _________________ 

Survey the chapter 

What is the title of the chapter? _______________________________ 

Is there a chapter summary at the beginning or end of the chapter?       Yes       No 

On what page(s) is the summary located? _____  Read any summary information. 

 List the main subheadings in this chapter. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Are there any graphs, charts, or pictures? If  so, describe one or two of the following: 

Graphs: 

Charts: 

Pictures: 

Are there study questions listed at the end of the chapter? Read any study questions listed. 

Are there key vocabulary words listed at the end of the chapter? Read any key vocabulary words 

listed. 

Describe in one or two brief sentences what this chapter will be about. 
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Question yourself about the chapter 

Turn the major subheadings listed into questions. Use Who, What, Where, When, Why, and How 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Read each chapter subheading one at a time and then 

Recite the answers to each question you asked. 

Answer all questions using one or two sentences. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Review the entire chapter by going back to your questions and answers. Combine the 

inform ation by writing the heading, questions, and answers in outline form.  

http://www.justreadnow.com/strategies/SQ3R.pdf 

http://www.justreadnow.com/strategies/SQ3R.pdf
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Appendix C:  SQ3R Worksheet 2  

Name ________________________ Teacher: _________________ 
 

Date _________________________ Subject: __________________ 
 

   

Survey: Record important titles and subtitles from work. 

  

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 
 

Question: Write "Who, What, When, Where, and Why" questions from main topics. 

  

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 
 

Read: Write answers to questions from above. 

  

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 
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Recite: Record key facts and phrases as needed for each question.  

  

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

 
 

Review: Create a summary paragraph for questions or topic. 

  

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 
 

 

Powered by TeAch-nology.com- The Web Portal For Educators! (www.teach-nology.com)  
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Appendix D:  Bookmarks ð adapt as needed  

Text Study 

 

Text Study 

 

Text Study 

 

Pg #: ______ 

 

 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

 

Pg #: ______ 

 

 

Pg #: ______ 

 

 

These should be cut out and given to students as needed. Also, if you are planning on bringing these together 

with other bookmarks, consider colour coding the different topic of bookmarks and stapling them all together. 
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Appendix E: Over view of Graphic Organizers  

Item  Description  Version  

Character Map 
Helps describe in detail the main character, their thoughts and 

actions. Good for short stories and novels. 

HTML 

PDF 

WORD 

Clustering 
Good for organization of concepts, ideas, and as a pre-reading 

activity. 

HTML 

PDF 

WORD 

Compare/Contrast 
Helps with similarities and differences in characters, 

situations, and concepts. 

HTML 

PDF 

WORD 

Concept Map 
Good pre-writing activity. Helps with organization of main 

ideas and details. 

HTML 

PDF 

WORD 

Cornell Note-taking 
Good for organizing information gained from reading 

textbooks or expository materials. 

HTML 

PDF 

WORD 

Fishbone 
Good for organizing details and events through cause and 

effect. 

HTML 

PDF 

WORD 

Hypothesizing 
Good in helping to identify the three main components of a 

hypothesis. 

HTML 

PDF 

WORD 

K-W-H-L Chart  
Good for tapping background information prior to introducing 

a new concept. 

HTML 

PDF 

WORD 

Plot Diagram 
Good for diagramming and outlining the plot and elements of 

a story. 

HTML 

PDF 

WORD 

Sequence of Events 

Chart  
Good for placing main events in their order of occurrence. 

HTML 

PDF 

WORD 

Spider Map Helpful with organizing several ideas with supporting details. 
HTML 

PDF 

WORD 

SQ3R 
Good reading strategy used to comprehend expository 

material. 

HTML 

PDF 

WORD 

Story Map Helps with the outline or blueprint of a fictional story. HTML 

http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=8bb8b0fc-42cb-4db8-8a68-0e84a8235c4e
http://www.thinkport.org/9c0ce9f6-ab90-4bf2-98e1-f6ae423ab8be.asset?
http://www.thinkport.org/31500b46-906a-4d70-819c-9080b6b3d1d5.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=adb666d2-6a55-45b6-9796-92821ee50139
http://www.thinkport.org/1918683c-7a8b-4f15-ab77-b7c4884d3474.asset?
http://www.thinkport.org/846894a4-9087-4e28-a666-62f67fe7faf2.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=c2efa3ea-fed0-4a7f-ba8f-4df749ffc8a7
http://www.thinkport.org/319b4723-02e9-470a-bc29-7a8569cb7c5d.asset?
http://www.thinkport.org/05e905dc-d2f8-4e29-a975-e00c307bdeea.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=5cbe834a-b3ef-4387-84d6-2286135e16da
http://www.thinkport.org/aa10f9f4-05f5-45de-b614-fca713aa2394.asset?
http://www.thinkport.org/be0f57d1-b71d-43a1-92b8-4da6c48b6f70.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=1d99186a-2533-47d9-88b4-bd6465566536
http://www.thinkport.org/0498e417-02e4-4c3b-99bd-b84d2673f382.asset?
http://www.thinkport.org/76d8da77-0c66-4efe-9578-3de4e8bfd052.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=4c2337fe-1ead-41ce-bf47-a142343c75bf
http://www.thinkport.org/2965e349-5ab3-4c68-a52e-a4ec6e75f81d.asset?
http://www.thinkport.org/59a89e03-9a2e-46e9-b231-3dcca9836d0d.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=ebeb36d0-4960-4482-840b-62165c6cd5e0
http://www.thinkport.org/1fb86871-78d0-487a-9001-11309824a195.asset?
http://www.thinkport.org/1e41ee40-6565-4932-96ef-d651bfbe3f42.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=8647bd66-93f3-4ce7-96ec-d2e3ac84be91
http://beta.thinkport.org/61657e4c-8d95-4f6a-832f-20583ca3387d.asset?
http://www.thinkport.org/3b379a63-1687-4422-91e3-6acf5dceb402.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=720f7fd1-95fb-4240-a945-2146c981ac46
http://www.thinkport.org/31701409-ec7e-40a9-9ae2-176a3c7d0508.asset?
http://www.thinkport.org/ef53291e-443c-4a05-95f0-de786f2bd032.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=7b346c9b-831c-480d-b451-411f196a476f
http://www.thinkport.org/609ea22d-438d-4f76-ba90-15109fcdc885.asset?
http://www.thinkport.org/93903408-4260-4092-b49c-e26b12eba761.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=2d5937a8-b378-46d4-aa24-0591a075cbfd
http://www.thinkport.org/1145da55-c922-4716-828c-7ff0e4e1bf5c.asset?
http://www.thinkport.org/e09eda1f-8908-4706-986a-e3e53cc10288.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=a8bcd821-b51d-4ff0-9d54-6096d0a3b6bb
http://www.thinkport.org/bce69e90-3d85-4d97-9b72-b56dc1e92f73.asset?
http://www.thinkport.org/1d8383a9-d192-4a42-ad46-2aab5ffc8eb2.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=ed2e9a95-a87b-46c8-8235-4955d26f00bf
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PDF 

WORD 

Storyboard Helps to illustrate the main events. 
HTML 

PDF 

WORD 

Timeline Helps with sequencing events in their proper order. 

HTML 

PDF 

WORD 

Tree 
Helps with connections about different ideas and details. 

Useful when background knowledge is limited. 

HTML 

PDF 

WORD 

Venn Diagram 
Good for comparison of ideas, concepts, and character traits. 

Useful as a pre-writing activity. 

HTML 

PDF 

WORD 

W's Organizer 
Helps with organizing factual ideas around the 5 main 

questions: who, what, where, when and why. 

HTML 

PDF 

WORD 

Web 
Helpful with developing a framework for ideas and concepts. 

Useful pre-writing activity. 

HTML 

PDF 

WORD 

Web Site Profiler 
Useful tool for helping to evaluate the quality of information 

on a web site. 

HTML 

PDF 

WORD 

Wheel and Spoke 

Diagram 

Helpful with developing a framework for ideas and concepts. 

Useful pre-writing activity. 

HTML 

PDF 

WORD 

 
http://www.thinkport.org/Technology/template.tp - Appendix F - O 

 

 

**The most popular ones from the above chart have been placed following 

this chart. For the others, you can click on the link via the online version of 

this binder ï or go to the above website.**

http://www.thinkport.org/d23c5d91-3485-4474-9ad2-e02b94a8e64a.asset?
http://www.thinkport.org/88ce7b76-b89b-4d1f-b5a6-8d1c4b34a174.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=5e1f411e-75e5-4188-ba51-74749b8ddf40
http://www.thinkport.org/202420c3-5f23-4586-b1c4-5bfc8a4c61c0.asset?
http://www.thinkport.org/62bb9e3e-d50c-4eb5-adbc-d50c0f92be6e.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=8cfa1d46-c129-468c-b910-86d2979ef89b
http://www.thinkport.org/1389fd68-7f29-4a02-ab65-d30f49945ae3.asset?
http://www.thinkport.org/9ae9cf4c-be98-4952-bd36-a1ecdc7d3416.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=c1634f4d-f61a-44cd-8621-19f1a3c0832d
http://www.thinkport.org/4c3a1757-daef-4b89-a1b8-1136dc199dd0.asset?
http://www.thinkport.org/d5977ea6-3643-481f-8db2-f8f8db0be56f.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=ae31694d-82b5-48f0-9ee6-8216bdf9f078
http://www.thinkport.org/ae912c39-dce1-45a6-8688-1961ee51bdd0.asset?
http://www.thinkport.org/25d0660c-3cca-4722-982e-5e66ec77e57b.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=700b5f48-37a8-49fb-a2a5-04ec87a49234
http://www.thinkport.org/17a6dc05-4f3a-42ed-a71c-82ee3e692708.asset?
http://www.thinkport.org/8b8ec54b-22cc-4bf0-be8e-2e2cbac911c5.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=05cc3ea8-d4fc-4273-b7c6-43c57f79ca4b
http://www.thinkport.org/d5d58008-1003-444d-8a99-877abc4f20a5.asset?
http://www.thinkport.org/fe2832a4-115e-4580-8d7b-64b9c1051407.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=6c0aa4bb-a2c2-4003-b635-974a3a47678e
http://www.thinkport.org/19414350-ea8b-45aa-ad63-7e7134523164.asset?
http://www.thinkport.org/e135f733-0b35-4520-958f-419c8526be38.asset?
http://www.thinkport.org/Tools/ContentViewer/ContentPreview.aspx?ContentID=97536d49-87a9-47af-b5f0-6037958f74d8
http://www.thinkport.org/52eff83a-a1ed-476f-ac41-ceaa3a757307.asset?
http://www.thinkport.org/aa632579-6009-4bed-91b4-9413f2d7152c.asset?
http://www.thinkport.org/Technology/template.tp
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Appendix F: Character Map  

Name ______________________________ Date _______________________________ 

 

Class/Subject _______________________  Teacher ____________________________ 

 

Character Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

/ƘŀǊŀŎǘŜǊΩǎ bŀƳŜ 

What character says and does. 

How character looks and feels. 

What others think about character. 

How I feel about character. 
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Appendix G: Clustering  

Name __________________________________________  Date _______________________________ 

Class/Subject ____________________________________  Teacher ____________________________ 

Clustering 

 

 

 

 

 

 

 

 

 

 

 

 

Main Idea 
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Appendix H: Concept Map  

 

Name ___________________________________ Date _________________________ Class/Subject ____________________________  

 

Concept Map 
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Appendix I: Note -Taki ng  

Name ______________________________ Date ______________________ 

Class/Subject ______________________  Teacher ___________________ 

 

Note-taking 

Main Points     Evidence/Details/Location 
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Appendix J: Fishbone  

Name __________________________________________  Date _______________________________ 

Class/Subject ____________________________________  Teacher ____________________________ 

 

Fishbone Map 

 

Effect 

Cause 
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Appendix K: Storyboard  

Name _________________________________ Date ______________________ Class/Subject _______________________________ 

  

Storyboard 

Symbol:    

Sentence:    

 

Symbol:    

Sentence:    
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Appendix L: Timeline  

Name ________________________________ Date _________________________ Class/Subject __________________________ 

 

Timeline 
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Appendix M: Tree  

Name _______________________________ Date ________________________ Class/Subject ______________________________  

Tree 

 

 

 

 

 

 

 

 

 

 

 

 

Title or Topic 



- 41 - 

 

 

Appendix  N: Venn Diagram  

Name ______________________________Date ___________________________ Class/Subject _____________________________  

Venn Diagram 
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Appendix O: Wõs Organizer 

Name _____________________________________ Date ___________________________ Class/Subject__________________________ 

  

Wôs Organizer 

 

Subject? 

Who? What? Where? 

When? Why? 
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Appendix P : The Hamburger Strategy  

(Can adapted for use with paragraphs or essays) 

The Hamburger Strategy 

or 

How to plan a paragraph 

that tastes good. 

 

 

Like a good cook, 

the paragraph 

writer needs to 

collect all the 

necessary 

ingredients and 

put them together 

in good order!  

  

 

 

 

 

http://www.bced.gov.bc.ca/specialed/landbdif/401.htm  



- 44 - 

 

 

Topic  

 

 

Topic Sentence 

 

 

             First              Next                     Lastly 

 

 

    

 

 

Concluding Sentence 

 

 

 

 

 

 

 

 

 

 

 

          

 

 

 

 

 

 

Appendix Q ð Paragraph Organizer  
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Appendix R : Triangle Approach  for an Essay ð 

Introduction and Conclusion  

   

    Introduction     

    Begin with a ówideô ï broad ï statement that connects to your topic 

 

Focus in more on where you are going with your topics ï your three main 

points 

 

  Narrow down to your argument ï thesis statement 

 

 

 

 

Now go backwardsé 

 

     Conclusion 

  Begin be restating your thesis  and being very narrowly focused 

 

                             Move more broad ï wide ï and into restating your three main points to prove  

                               your argument 

 

       End generally by going back to the overall topic and the implications 
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Appendix S:  Essay Checklist Sample  

Essay Checklist - ENG 2D 

Introduction:  

² Do you begin with a general introduction into your topic? 

² Do you introduce the main idea clearly? 

² Do you overview your three main arguments in ORDER? 

² Thesis: Do you clearly word your argument and included the title and author? 

1st Body Paragraph: 

² Do you begin with a topic sentence that introduces your 1st point? 

² Do you include 3 specific proofs to back up your main point of this paragraph? 

² Do you clearly explain each proof/quote? 

² Do you refer to your thesis? 

² Do you end with a concluding sentence and transition into next paragraph?  

2nd Body Paragraph: 

² Do you begin with a topic sentence that introduces your 1st point? 

² Do you include 3 specific proofs to back up your main point of this paragraph? 

² Do you clearly explain each proof/quote? 

² Do you refer to your thesis? 

² Do you end with a concluding sentence and transition into next paragraph?  

3rd Body Paragraph: 

² Do you begin with a topic sentence that introduces your 1st point? 

² Do you include 3 specific proofs to back up your main point of this paragraph? 

² Do you clearly explain each proof/quote? 

² Do you refer to your thesis? 

² Do you end with a concluding sentence and transition into next paragraph?  

Concluding Sentence: 

²  Do you restate your thesis (argument) from your introductory paragraph, including the 

title and author of the novel? 

²  Do you summarize each of your three main arguments? 

²         Do you end with a general statement relating to your topic?  

Formatting, Grammar, and Language Use Checklist      

² Have I used third person? (He, she, they, etc., avoiding first/second person - I, you, we, 

us, etc.) 

² Have I used contractions, slang, colloquialism? 

² Have I used transitions (and avoided firstly, secondly, and thirdly for the most part)? 

² Have I used present tense? (is vs. was, etc.) 

² Have I edited for sentence structure (run-ons, fragments, comma splices, etc.)? 

² Do I have a title page that follows the proper formatting? 

² Have I properly cited the quotations and novel? 

² Have I put my essay together in the correct order? (Cover page, good copy, works cited, 

brainstorming, outline, rough draft(s), peer edit sheet) 

Golding, William. Title of Novel. Place of Publication: Publisherôs Name, Year Published. 
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Appendix T : Proof Reading Strategy  

"COPS" Proof Reading Strategy 

Capitalization  

Have I used capital letters at the beginning of sentences and for all proper nouns?  

Overall appearance  

Is my work neat and attractively presented?  

Punctuation  

Have I followed all the rules of punctuation?  

Spelling  

Have I gone back to check that each word looks correct?  

After teaching the COPS editing strategy students can use the technique for peer editing. This 

form is used as part of the editing process. Rough drafts are checked and initialed by the student, 

a peer and finally by teacher of T.A.  

Looking at my work:  

  C O P S 

Self         

Peer         

Adult          

 

 

 

 

 

http://www.bced.gov.bc.ca/specialed/landbdif/app9.htm 

http://www.bced.gov.bc.ca/specialed/landbdif/app9.htm
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Appendix U: Editing Checklist  

S.W.E.A.T.S. 

Place a check mark in the boxes when you have completed editing each item.  

Sentence Structure  
 

 

W ord Choice  
 

 

Ending  
 

 

A ttention Grabber  
 

 

Thoughts  
 

 

Sequence  
 

 

C.A.R.E.S.  
  

These are things you can do to improve your writing:  

Combine  
 

 

Add  
 

 

Rearrange  
 

 

Eliminate  
 

 

Substitute  
 

 

 

 

 

 

 

 

 

 

http://www.bced.gov.bc.ca/specialed/landbdif/app6.htm 

http://www.bced.gov.bc.ca/specialed/landbdif/app6.htm
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Appendix V: Editing Rating Scale  

Student Name: ___________________________________  

Date:  ___________________________________  

Overall skill rating (rate yourself using 1 to 10 scale): _________ 

S.W.E.A.T.S. 

An editor "S.W.E.A.T.S." over the parts of his/her drafts.  Rate your ability to write using the 

skills listed below.  Circle the number that describes how well you are doing.  

  
Help 

1/2 Way 

O.K. 
Great! 

Sentence structure:    

 ¶ I use varied sentence length and sentence types.  1 2 3 4 5 6 7 8 9 10 

 ¶ I use varied word or phrase order.  1 2 3 4 5 6 7 8 9 10 

Word Choice: 
   

 ¶ My words are varied, interesting, and precise.  1 2 3 4 5 6 7 8 9 10 

Ending: 
   

 ¶ The ending ties my ideas together 

or sums up my thoughts.  

1 2 3 4 5 6 7 8 9 10 

Attention Grabber:    

 ¶ The beginning "hooks" the audience 

(it is interesting or makes the reader want to read further.)  

1 2 3 4 5 6 7 8 9 10 

 ¶ My beginning sets the stage or states the main idea of my 

writing.  

1 2 3 4 5 6 7 8 9 10 

Thought:    

 ¶ I write in clear, complete thoughts.  1 2 3 4 5 6 7 8 9 10 

 ¶ My ideas are interesting and appropriate for the reader.  1 2 3 4 5 6 7 8 9 10 

Sequence:    

 ¶ The sentences follow a logical order 

and flow smoothly from one to the next.  

1 2 3 4 5 6 7 8 9 10 

 ¶ All of my sentences focus on my topic.  1 2 3 4 5 6 7 8 9 10 

http://www.bced.gov.bc.ca/specialed/landbdif/app7.htm 

http://www.bced.gov.bc.ca/specialed/landbdif/app7.htm
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Appendix W : Note Cards -  Vocabulary  

 

Vocabulary Note Card 

Unit: _____________________________                                              Text: _____________________________ 

Word Definition Synonym(s) Page # 

  

 

  

  

 

  

  

 

  

  

 

  

  

 

  

 

 

 

 

If you want a full worksheet, add a place to draw what the word 

represents below the chart! 

 

 



51 

 

 

Novel Study 

Vocabulary 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Novel Study 

Vocabulary 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 

Definition: 

 

 

Pg #: ______ 

Word:_______________ 
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Appendix X: Bookmarks  
 

These should be cut out and given to students as needed. Also, if you are planning on bringing these together 

with other bookmarks, consider colour coding the different topic of bookmarks and stapling them all together. 
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Appendix Y: Cloze Activity  

The Huns: 

Fill in the blanks below using the word bank.  

Word Bank :  

weapons 

roaming 

sons 

nosebleed 

saddle 

eastern 

Asia 

feet 

killed 

Chinese 

gold 

Huns 

Empire 

445 

5th 

 

The Huns were a group of nomdic (___________________________), warlike people from Central 

________________________ (Mongolia) who terrorized, pillaged, and destroyed much of Asia and 

Europe during the ____________________ century. The use of the stirrup gave the Huns a technological 

advantage over other warriors of the time. Stirrups are loops hung from a 

___________________________ that support a horse rider's ___________________________; they let 

the Huns stay on their horses while wielding ___________________________.  

The ___________________________ successfully defended themselves against the Huns (building a 

Great Wall to defend themselves), but the people of India, Persia, and eastern and central Europe were 

invaded by hordes of Huns. On horseback, separate groups of Huns defeated the Goths of 

___________________________ Europe, the Roman Empire (ruled by Emperor Theodosius), and many 

other areas. The Huns settled in the area that is now called Hungary.  

The Hunnish people, under their leader Rugulas, attacked the Roman ___________________________ in 

A.D. 430 , forcing the Romans to pay huge tributes of ___________________________ to the Huns. 

Rugulas' nephew, Attila, became the co-leader of the Huns in A.D. 433 , with Attila's brother Bleda. In 

A.D. _____________________ , Attila ___________________________ his brother and became ruler of 

the Huns.  

Attila the Hun (about 406-453) was the most successful king of the Huns; Attila means "Scourge of God." 

Under Attila's rule, the Huns united and extended their territory greatly, reaching ever deeper into Europe.  

Attila died in his sleep from a serious ___________________________ (but some people say that he was 

poisoned). After Attila's death, Attila's ___________________________ fought over who would rule the 

Huns. The resulting chaos was exploited by the Ostrogoths and other Germanic tribes, who took this 

opportunity to revolt against the ___________________________, and the Hunnish empire soon broke 

apart.  

 

http://www.enchantedlearning.com/history/asia/huns/cloze/ 

http://www.enchantedlearning.com/history/asia/huns/
http://www.enchantedlearning.com/history/asia/huns/cloze/
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Resources 
 

Boyôs Literacy:  

http://www.edu.gov.on.ca/eng/document/brochure/meread/meread.pdf 

http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/library.html 

Bloomôs Taxonomy: http://www.teachers.ash.org.au/researchskills/dalton.htm 

Can Grade 3/4 students learn about Social Justice Video: 

http://web.me.com/dcps1/waving/Social_Justice_Grade_3_4.html - very interesting way of getting 

students involved and interested in literacy 

Instructional Strategies: http://olc.spsd.sk.ca/DE/PD/instr/index.html  

Literacy and Learning Strategies: http://www.litandlearn.lpb.org/strategies.html 

Teaching Students with Learning and Behavioural Differences A Resource Guide for Teachers: 

http://www.bced.gov.bc.ca/specialed/landbdif/401.htm 

Think Literacy Document: http://www.edu.gov.on.ca/eng/document/reports/literacyreport.pdf 

Tools for Reading, Writing and Thinking 

http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/Index.htm 

Academic Notes  

A note-taking page with helpful reminders in the margin that help students to define, summarize, 

serialize, classify, compare, and analyze ideas and concepts  

Cause and Effect 

A series of graphic organizers that use different formats for tracing causes and effects 

CEI 

A note-taking page to develop an idea using the claim, evidence, and interpretation strategy  

 Character Bookmark  

A reproducible page with four book marks that can be copied back-to-back; one side has space for notes 

on characters that students encounter during reading, while the opposite side provides question stems 

to promote active reading  

Character Study 

A series of graphic organizers for studying the methods of characterization, character traits, and the 

relationship between character development and conflict 

 Classification Notes  

Three graphic organizers for categorizing ideas and information into six, four, or three categories  

 

 

http://www.edu.gov.on.ca/eng/document/brochure/meread/meread.pdf
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/library.html
http://www.teachers.ash.org.au/researchskills/dalton.htm
http://web.me.com/dcps1/waving/Social_Justice_Grade_3_4.html
http://olc.spsd.sk.ca/DE/PD/instr/index.html
http://www.litandlearn.lpb.org/strategies.html
http://www.bced.gov.bc.ca/specialed/landbdif/401.htm
http://www.edu.gov.on.ca/eng/document/reports/literacyreport.pdf
http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/Index.htm
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/academicnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/cause%20and%20effect.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/cei.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/CharacterCardBookmark.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/character%20study.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/classificationnotes.pdf
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Collaborative Questions  

A graphic organizer that encourages students to pose questions about a text at different levels of 

Bloom's Taxonomy; students then share their questions with a partner and formulate answers to each 

other's questions based on their discussion   

Compare/Contrast 

A series of graphic organizers for examining the similarities and differences between and among 

different ideas or concepts, including (but also moving beyond) the traditional Venn diagram  

Comparison Notes 

An alternative to the traditional Venn Diagram that includes a space for summarizing the compared and 

contrasted ideas 

Conflict Dissection 

A four-column graphic organizer for identifying "someone...wanted...but...so" in order to dissect conflicts 

that are presented in text 

Cornell Notes (Intro) 

A note-taking page that introduces students to the Cornell Notes method with suggestions on the type of 

information to be included 

Decision Making 

Two graphic organizers that help students work through a decision-making process 

Discussion Notes 

A graphic organizer that helps students prepare for a discussion about a text, with prompting questions 

in the margin that help to guide their thinking 

Event Mapping 

A web for charting the who, what, where, when, why and how of a particular event 

Expository Writing Tools  

A series of graphic organizers for organizing ideas to write expository texts, including webs for 

developing topics and outlines for structuring expository essays  

Fact vs. Opinion  

A graphic organizer for identifying facts and opinions in text, including space for students to explain how 

they know the details from the text are facts or opinions  

Four Square Perspective  

A graphic organizer that helps students examine a topic or issue from four different points of view, with 

space to synthesize conclusions, connections, and questions  

Inductive Main Idea 

A graphic organizer that generates a series of details related to a subject and then moves to a main idea 

through induction 

Inference Notes 

A circular graphic organizer for organizing literal information in the inside wedges of the circle and 

inferences in the outer wedges of the circle 

http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/collaborative%20questions.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/comparecontrast.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/comparisonnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/conflictdissection.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/cornellintro.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/decisionmaking.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/discussionnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/EventMap.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/Writing/expository%20writing%20tools.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/factvsopinion.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/foursquareperspective.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/mainideaorgfull.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/inferencenotes.pdf
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Text & Subtext 

A graphic organizer for analyzing the textual or literal level of meaning and the subtextual or implied 

meaning for a specific quotation  

Interactive Notes  

A model of the interactive note strategy, including the before, during, and after thinking that students 

should do while reading a text; also includes a blank interactive note-taking page 

Synthesis  

A graphic organizer for identifying the five most important concepts from a reading, with space for 

students to put the concept into their own words, to explain why the concept is important, and to make 

connections to other important concepts in the reading  

KWL (revised)  

A four-column chart that helps students identify what they already know for sure about a topic, what 

they think they know about the topic but are unsure, what they would like to learn about the topic, and 

the connections they can make between the topic and other things they already know 

Literature Circles 

A set of graphic organizers that can be used for the different roles in a literature circle (e.g., discussion 

director, illustrator, connector, word watcher, summarizer), including bookmarks that remind students 

of questions they might pose while reading and discussing their book Main Idea Notes A graphic 

organizer for identifying the main idea of a passage, the most important details, and reasons/evidence to 

support the reader's claim about the main idea 

Making Predictions 

A graphic organizer for making predictions, grounding those predictions in evidence from the text, 

revisiting those predictions while reading, and processing the predictions after reading 

 Metaphor Analysis A T-chart for examining the superficial level and metaphoric level of a metaphor 

Narrative Writing Tools 

A series of graphic organizers for planning to write narratives, including resources for sequencing, 

conflict, rising action, and imagery 

Persuasive Writing Tools 

A series of graphic organizers for developing and organizing ideas and information for persuasive writing 

or speaking, including planning and note-taking resources for debates   

PreReading Notes 

A note taking page with questions in the margin that help students to survey the text, activate prior 

knowledge, and decide their purpose for reading 

Process Notes 

An active reading, listening, or observing graphic organizer that involves note taking, visually 

representing ideas, and summarizing ideas in writing 

 

 

http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/inferencetextandsubtext.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/interactivenotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/revisedkwl.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/litcirclepacket.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/mainideanotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/making%20predictions.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/metaphoranalysis.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/narrative%20writing%20tools.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/persuasive%20writing%20tools.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/prereadingnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/processnotes.pdf
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Pyramid Notes 

A graphic organizer for representing the hierarchy of a subject, main idea, supporting details, developing 

details, and summary or synthesis 

Question-Answer Relationships 

The QAR strategy identifies four Question-Answer Relationships that students are likely to encounter as 

they read texts and attempt to answer questions about what they have read. These include "right there" 

questions, "think and search" questions, "author and you" questions, and "on my own" questions 

Q-Notes 

Q-Notes combines the strategies of SQ3R and Cornell Notes, and provides a note-taking format for 

posing questions while reading in the left-hand margin and writing answers to the questions in the right-

hand margin 

Question Generator 

A graphic organizer that prompts students to pose their own questions to clarify their initial 

understanding, develop an interpretation, make connections, and take a critical stance 

Reading Bookmark 

A reproducible bookmark that includes questions, strategies, and reminders that students can refer to 

throughout the reading process 

Reciprocal Notes A note-taking page that prompts students to think about a text or topic first at the 

surface level, then at a deeper level; students are also prompted to use evidence to support their 

interpretations 

Revising Writing 

A graphic organizer that students use to analyze a writing model based on the criteria of a rubric to then 

explain how their writing is similar to and different from the model, with space to identify next steps for 

revision  

Summary Notes 

A note-taking page to summarize a reading with before, during, and after reading reminders listed in the 

left-hand margin 

Text Connections 

A graphic organizer that helps students make text-to-self, text-to-world, and world-to-self connections to 

think deeply about an essential question (includes a direction page)  

Text Response Journal Entries 

Two journal entry pages that prompt students to make connections between specific textual references 

and their own ideas/experience 

Textbook Analysis 

A graphic organizer that helps students recognize and analyze the features of different textbooks in 

order to approach the text more strategically 

 

 

http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/pyramidnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/Qar.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/Qar.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/q-notes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/question%20generator.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/Index_files/bookmark2.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/reciprocalnotes.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/model%20revision%20organizer.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/summarynotesbl.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/Text%20Connections2.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/journalresponse.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/textbookanalysis.pdf
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TAP Planner  

A three-column graphic organizer that helps students identify the topic, the audience, and the purpose 

for a given piece of writing  

Venn Diagram (2-way) 

A traditional two-way Venn diagram with space for synthesizing conclusions, making connections, or 

posing questions 

Venn Diagram (3-way) 

A traditional three-way Venn diagram to compare and contrast three ideas, characters, events, etc. 

Vocabulary Squares 

A graphic organizer that can be used to help students understand important vocabulary words or 

concepts, including space for the etymology of the word, antonyms and synonyms, the definition, a 

symbolic representation of the word, and space for using it in a sentence 

 

**Resources from the English Department Resource List on First Class for the board. 

http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/Tap.pdf
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/2wayvenn.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/2wayvenn.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/3wayvenn.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/3wayvenn.PDF
http://fc.ugdsb.on.ca/Login/FAV1-00011B42/FOV1-0003A05F/vocabsquares.pdf

